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KEYNOTE SPEAKERS 

 

 

TEACHING WHAT YOU DON’T KNOW: 

THE CHALLENGE OF FUTURE TECHNOLOGIES 

 

Prof. Anthony Pym 

Rovira i Virgili University, Spain 

 

Our practical translation classes should prepare students for the workplace of the future, yet the only 

thing we know about that workplace is that its technologies will not be those of today. In this situation, 

which is representative of the many translation skills about which we have unstable knowledge, we 

instinctively find ways to teach things that we don’t really know. At the simplest level, we teach 

students how to learn. But this learning-to-learn involves more: by constructing the teaching space as a 

series of group experiments, we can invite students to construct personal knowledge about what works 

best for them, and what developments they are thus most inclined to pursue.  

 The talk will present the format and activities of a translation practicum course based on this 

principle, with particular attention to the identification and development of transferable skills, the use 

of peer-review, screen-recording for self-analysis, and the questioning of professional taboos. 

Indication will also be given as to how this kind of class can be adapted to many language 

combinations, including those that the facilitator does not know. 

 

 

 

AN INTEGRATED APPROACH TO TRANSLATOR EDUCATION: 

DIDACTIC CHALLENGES 

 

Prof. Christina Schäffner 

Aston University, UK 

 

The number of translator training programmes has increased significantly in the last decade. At the 

same time, attempts have been made to specify the learning outcomes of such programmes, as 

reflected, for example, in the Translator Competence Profile designed for the European Master’s in 

Translation (EMT) project. There is also general agreement that translator training programmes should 

be professionally oriented and guided by the needs of the translation industry. In this respect, however, 

it has also been questioned whether a focus on the practical and professional skills might be a too 

narrow understanding of training. In this presentation, I will argue for an approach to translator 

education which combines theoretical, practical, and professional aspects and which is linked to 

situated practice and reflective learning. I will address the challenges which such an integrated 

approach poses to curriculum design, teaching and learning methods, and assessment. The 

presentation will finish with some reflections on the role of and research into Translation Pedagogy. 
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AUSTRALIAN VOCATIONAL EDUCATION AND TRAINING MODEL 

AS AN INSPIRATION FOR CURRICULUM DESIGN IN TRANSLATOR EDUCATION 

 

Joanna Albin 

Pedagogical University of Cracow, Poland 

 

The aim of this paper is to present the educational practice and research within the field of Vocational 

Education which is conducted at the Griffith University of Australia and other academic centres of the 

South Pacific region. Particularly, ideas proposed by Stephen Billet could enrich contemporary 

translator training. The model is based on the strong conviction that the occupation is a factor of a 

strong impact on the individual’s life, as well as on their affiliates and communities (Dewey 1916). 

Educational institutions’ role is to adjust their aims and proceedings to support individuals in choosing 

and developing their vocation, i.e., their vital potential. Thus, “all education must be vocational” 

(Billet 2011). VET model (Vocational Education and Training) is strongly rooted in social 

constructivism, behavioural psychology, and based on exhaustive studies on learning at work: in 

organisations, in small business, or for autonomous workers (such as GPs, nurses, journalists). To 

ensure a smooth transfer from university to work, universities must promote learners’ autonomy. As 

for training approach, it is based on mimetic mechanisms (observation, imitation) and promotes 

immersion in professional environment (communities of practice). 

 Thus, based on a comprehensive description of translator’s professional environment, it is 

possible to conceive translator training as a complex social process, integrating teaching and learning, 

and individual and social aspects. The university translators’ education at the MA level, as it is at 

present, would become just one of the phases of training. It should provide students with many 

transferable skills and at least some of the translation specific skills. Universities should conceive their 

teaching activity as a lifelong support for professionals, and contribute to enhancing vocational 

education prestige. This is another issue which can be inspired by Stephen Billet’s writings. He 

broadens the concept of vocational education to medical practitioners, whose working routines hold 

quite a lot of similarity with these of translators, but enjoy much higher social status.  

 

 

 

MAKING THEORY PRACTICAL: APPLYING INSIGHTS FROM COGNITIVE 

LINGUISTICS IN A SPECIALISED TRANSLATION COURSE 

 

Rafał Augustyn 

Maria Curie-Sklodowska University, Poland 

 

As claimed by Tabakowska (1993), Cognitive Linguistics makes a valuable contribution to 

Translation Studies by bringing into focus the semantic character of grammar and pragmatically 

conditioned principles of language. Indeed we assume, following Lewandowska-Tomaszczyk (2010), 

that the act of translation is a series of re-conceptualisations performed by conceptualisers, with one 

particular stage being the translator’s re-conceptualisation of a source text into a target text. Cognitive 

Linguistics holds that speakers manifest the ability to mentally construe the same situation in 

alternative ways, thus the very wording that we select in order to encode a situation linguistically rests 

on the manner in which the situation has been mentally construed or conceptualised. The notion of 

construal is a multifaceted phenomenon and is dependent on a number of distinct human cognitive 

capacities and operations (cf. Langacker 2008). 

 With this in mind, we would like to prove that using the methodological apparatus developed 

within the framework of Cognitive Linguistics and, in particular, in Cognitive Grammar, can shed a 

new light on certain problem areas relating to the re-conceptualisation of the source language message 

into a target language text such as varying concept granularity, shift of perspective, dealing with 

polysemy etc. This has a huge impact on both the translation practice and translation didactics, in 

particular in the area of specialised terminology teaching and training. Based on our classroom 

experience we claim that instructing students on the nature of the fundamental cognitive processes 

taking part in meaning construal can considerably improve their translation performance.  
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TEACHING TRANSLATION INTO (THE) NATIVE LANGUAGE – OR NOT? 

 

Morena Azbel Schmidt 

Stockholm University, Sweden 

 

Traditionally, we prefer to teach translation with a specific language combination and unidirectional. 

The university course or programme is designed to address homogenous groups, where all the students 

are translating for example from Spanish into English only. Furthermore, teaching translation into the 

native language is preferred as the default mode.  

 Doing this, the point of reference for practice translations in an academic setting tends to be the 

languages involved. The main focus for the teacher therefore tends to be the correct language use in 

the target language rather than seeing translating as a skill that has to be trained. In other words, we 

tend to teach translation mainly as a linguistically defined proficiency, and the preferred direction 

between source and target language in the teaching context is often defined by the native tongue of the 

teacher. As a result, we as teachers assess the linguistic correctness of the translation product and in 

doing that we pay less attention to the translation process.  

 I am going to discuss if there is a way to teach and assess practice translations, which will focus 

more on the translation process. I would like to present a course design that potentially enables us to 

teach translation for languages that we as teachers are not proficient in or even familiar with. The 

questions arising, however, concern not only technical and course design difficulties, it is also an 

ethical dilemma, i.e. an underlying problem is, if we can or should make assessments of student work 

that we as teachers do not fully understand. 

 I would like to present a course design, which potentially will allow us to teach linguistically 

heterogeneous student groups, with at least the theoretical possibility to accept any language that has a 

written and more or less standardized form. This design is based on some 10 years of experience with 

courses for translator training at Stockholm University that initially addressed the demand for training 

translators in lesser used languages. 

 

 

 

A COMPARATIVE ANALYSIS ON THE CURRICULA OF ASSOCIATE DEGREE 

PROGRAMS OF APPLIED ENGLISH AND TRANSLATION IN TURKEY 

 

Özge Bayraktar Özer 

Ufuk University, Turkey 

 

As an indicator of ever-increasing interest and demand to English language and the profession of 

translation/interpreting, the number of Applied English and Translation Programs offering Associate 

Degree has increased in Turkey in recent years. Many universities have started to give place to these 

programs within the body of their Vocational Schools. Contrary to Departments of Translation and 

Interpreting that provide a four-year undergraduate education and include many preliminary courses 

before the direct lectures of translation/interpreting in their curricula, these Associate Degree 

Programs provide a two-year education. 

 This paper analyzes and evaluates the curricula and course contents of some of these programs. 
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It is aimed to discuss to what extend the contents of these curricula and courses may fulfill the needs 

of Translation/Interpreting market in Turkey and to bring suggestions to this end. In addition, the 

scope of these curricula is compared with those of Department of Translation and Interpreting.  

All these analyses and evaluations are made on the Vocational Schools of one state university (Niğde 

University) and one private university (İstanbul Arel University) and Departments of Translation and 

Interpreting at Hacettepe University and İstanbul University being two of the most prominent state 

universities in Turkey. 

 

 

 

THE MULTILINGUAL APPROACH TO INTERPRETER TRAINING AS A SOLUTION 

 

Diana Berber 

University of Turku, Finland 

 

Birgit Kretschmann 

University of Turku, Finland 

 

The implementation of the Bologna process and the economic situation have brought about important 

reductions in translator and interpreter training: curtailing personnel and diminishing the variety of 

courses. The solution that has been given at the University of Turku in Finland is a multilingual 

approach. In our paper we shall present the current situation of interpreter training, which in the spring 

of 2016 is organizing an interpreter multilingual workshop for the first time, based on the structure of 

the translation training workshops at MA level that have been implemented since last spring. 

 In the planning of the workshop, we had to discuss various issues such as the target group, 

market for which we are training the students, languages participating, form, content, and ratio of 

lectures and exercises, interpreting modes, self-evaluation, technology (ICT), expectancies of the 

students, expectancies of the teachers, terminology, grade awarding (unification of standards), 

evaluation possibilities, equipment for recording of speeches and performance of interpreters for their 

evaluation, feedback as a means to develop the students’ self-evaluation, interdisciplinary input. 

 In our conclusions, we intend to analyse the first impressions of the advantages we are 

achieving and the disadvantages we may encounter. Among the advantages we expect to start a 

productive discussion of cultural issues from different perspectives. So far, we expect more 

disadvantages than advantages, as we are experiencing a downturn at the moment from the point of 

view of the so-called “smaller” languages.  

 

 

 

L1 COMPETENCE IN TRANSLATOR EDUCATION  

REFLECTIONS ON SYLLABUS DESIGN 

 

Małgorzata Brożyna 

Pedagogical University of Cracow, Poland 

 

Nowadays, there are various definitions of translation depending on applied methodology. Starting 

from the basic and general description, found in CILT (National Centre for Languages) leaflet 2002 

(Kelly 2005: 24) translation is seen as a process of converting documents from the source language 

into the language of the people who need to know and read the content of the translation (i.e. the target 

language) and the final translated document should read as clearly as it did in the original. Obviously, 

a translator is a person who is able to transfer the content of the text from one language to another. It is 

the first, and the most significant, skill of each translator. It is hard to imagine a translator who has 

good knowledge of translation memory tools, but has lack of genuine translation skill. However, today 

automatic translation software and programs serve as a great tool, which may perform the majority of 

translation work. That is why translator has become a person who is mostly in charge of post-editing 

and quality assurance. Thus, these particular skills also refer to high level of language and textual 
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competence.  

 Translators should have both source and target language high-level competence. There is even 

demand on translators that they know their native language very well which means that they are aware 

of all differences and similarities in systems of L1 and L2 and, consequently, they are able to use them 

easily without any kind of language interference. 

 For that reason, a course on grammar and stylistics of L1 is introduced into TS at most higher 

education schools. However, there is usually one semester of L1 course and students do not have high 

motivation to participate since they claim they know their native language very well. Furthermore, 

there is lack of curricula of L1 course, which is usually taught by linguists who have different research 

interests, not particularly translation or interpreting. As a consequence, they encounter difficulties in 

setting learning goals, and finally, they teach the whole grammar and stylistics of L1, which can be 

overwhelming for students, especially if it is only one semester course.  

 This presentation will focus on students’ needs to improve their L1 competence. In other words, 

it will raise the following questions: what issues should be introduced at the L1 course. Should 

students study the whole grammar and stylistics of their native languages? To find the answers to these 

questions, a questionnaire has been prepared and distributed among students of translation studies. It 

will show what expectations they have and what particular issues they would like to discuss during the 

L1 course. This part of the presentation will be followed by several reflections on how to teach 

students their L1 and how to help them to improve their native language competence. All the 

suggestions and ideas concerning the content of L1 course as well as the methods and techniques used 

at L1 course will be based on personal experience and discussions with students who are the greatest 

inspirations for translation pedagogy.  
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MEMORY TRAINING IN A CONSECUTIVE INTERPRETING COURSE 

 

Agnieszka Chmiel 

Adam Mickiewicz University, Poland 

 

Memory is one of the most important assets of a consecutive interpreter. This presentation will show 

why and how to include memory training in a consecutive interpreting course. First, we will describe 

applications of various memory types in consecutive interpreting: the short-term auditory memory in 

decoding phonetic stimuli, the phonological loop in processing complex sentences and long words, the 

visuo-spatial sketchpad in visualisations, the semantic long-term memory in tapping into background 

knowledge and the episodic memory when working with previously interpreted speakers. We will then 

review studies involving interpreters and trainees to show that memory training is a useful part of 

interpreter training and that memory does improve in the course of interpreter training. We will then 
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present a range of exercises that can be included in a consecutive interpreting course. Tasks involving 

visualisations can make students aware of how imagery can be helpful to them in processing and 

remembering information. Other exercises focus on long-term memory: students are trained to quickly 

acquire terminology before in-class interpreting assignments and are shown how to practice memory 

individually at home. Trainers can easily incorporate the proposed exercises into their training and 

enrich the range of didactic tools at their disposal. 

 

 

 

CURRENT STATE OF A MULTIPLE-CASE LONGITUDINAL PROJECT AIMED AT 

INVESTIGATING THE DEVELOPMENT OF TRANSLATION COMPETENCE 

 IN TRANSLATION NOVICES 

 

Marta Chodkiewicz  

Maria Curie-Sklodowska University, Poland 

 

In this paper I will present the current state of an ongoing PhD project which seeks to track the 

development of three translation-specific sub-competences of translation competence (PACTE 2003) 

in a group of Polish students of Applied Linguistics over the first year of translator education. The 

motivation for undertaking the project was the gap in translation competence acquisition (TCA) 

research: so far relatively few comprehensive longitudinal studies aimed at measuring the acquisition 

of translation competence, with the notable exceptions of Transcomp (e.g. Göpferich 2011), Capturing 

Translation Processes (e.g. Ehrensberger-Dow & Perrin 2009), and the simulated longitudinal study by 

the PACTE group (see 2005 for methodology), have been conducted, and if so, their complete results 

have not yet been disseminated.  

 The project is a two-phase multiple case study, and it involves 8 Polish students in the initial 

stage of translator education, who have been subdivided into two groups according to the level of their 

foreign language skills. Since directionality is one of the areas of interest in the study, the participants 

performed both L1 and L2 translation. The translation process was recorded using screen-recording 

and keylogging software. The participants then engaged in retrospective verbalisation, their memory 

aided by a replay of the recorded translation process, and completed several questionnaires. In my 

presentation, I will discuss the context and goals of the study, its procedure, as well as some of the 

methods that were used for data collection and analysis and the rationale for choosing them.  

 

References: 
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COMMUNITY INTERPRETER TRAINING AND SUBJECTIVITY:  

A HERMENEUTIC PERSPECTIVE 

 

Duygu Curum Duman 

Yildiz Technical University, Turkey 

 

Fusun Ataseven 

Yildiz Technical University, Turkey 

 

Community interpreting is a mode of oral translation that requires, by definition, the face to face 

interaction of people with different cultural backgrounds and it aims at bringing the socially diverse 

parties of this interaction to a common understanding. These parties tend to have different needs and 

expectations from the communicative event depending on the context of communication. For this 

reason, the interpreter is not only engaged in an interlingual task, (s)he also has the role of cultural 

mediator. The context of interpreting determines the main characteristics of the communication: in 

courts and police centers the interpreter is under oath for accuracy and neutrality, yet in hospitals and 

healthcare centers, they broker communication for people in very vulnerable situations. In the latter, 

the subjectivity of the interpreter manifests itself while conveying the meaning and at times while 

using the power to manage the whole process. In historically multilingual and multicultural societies, 

the codes of ethics for interpreters working in healthcare services are more or less established (e.g. 

Great Britain, United States, Canada, Australia, etc), yet in ‘emerging’ multilingual societies there’s a 

lack of documents or codes of ethics to serve as a reference point for the interpreter. Training 

programs might also be very few and offered to students of Translation and Interpreting departments 

only, as in Turkey. In this context, healthcare interpreters depend on their in-house training or intuition 

for issues of accuracy and neutrality. In this study, the role of subjectivity of interpreters working in 

healthcare institutions in Turkey will be dwelt upon with a hermeneutic perspective. Based on 

interviews carried out with healthcare interpreters in private hospitals in the most multicultural and 

multilingual city of Turkey, Istanbul, the subjective decisions and power used while brokering 

communication will be analyzed. This analysis will be used as a basis for pedagogical purposes and 

suggestions for training healthcare interpreters with a view to acknowledge their subjective nature and 

to use it for the benefit of the communication process. 

 

 

 

 

RESPEAKING AS A PART OF TRANSLATION AND INTERPRETING CURRICULUM? 

 

Łukasz Dutka 

University of Warsaw, Poland 

 

Agnieszka Szarkowska 

University of Warsaw, Poland 

 

Respeaking, known in the US as 'real-time voice writing', is a method of creating live subtitling with 

the use of speech recognition (SR) technology. It is "a technique in which a respeaker listens to the 

original sound of a live programme or event and respeaks it, including punctuation marks and some 

specific features for the deaf and hard of hearing audience” (Romero Fresco 2011: 1). Respeaking 

requires strong memory skills, fast decision-taking and good multitasking ability. Respeakers need to 

master both linguistic and technical competences. The former include the ability to paraphrase and 

condense the text in one language or to translate the words spoken in a live programme into another 

language. Among technical competences are the knowledge of SR software and subtitling skills.  

 Since respeaking competences overlap to some extent with those of translators and, especially, 

interpreters, a number of European universities started introducing respeaking courses within their 

graduate or postgraduate programmes in either Audiovisual Translation or Interpreting. In 2015 the 

Instiute of Applied Linguistics at the University of Warsaw offered four respeaking courses as a part 
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of "Respeaking - process, competences, quality" project, which investigates respeaker competences 

and the process of intra- and interlingual respeaking. A large number of course participants were 

students or graduates of translation or interpreting. In the paper we will talk of how we adapted the 

respeaking syllabus developed by Arumí Ribas and Romero Fresco (2008) to the needs of interpreters 

and translators. We will present results from feedback forms filled in by course participants and 

semistructured interviews, which were carried out after the course. We will offer conclusions on how 

to include respeaking in translator and interpreter training curricula and how to adapt a respeaking 

course to the specific needs of interpreters and translators.  
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RESEARCH DATA AS AN AID  

IN TEACHING TECHNICAL COMPETENCE IN SUBTITLING 

 

Łukasz Dutka 

University of Warsaw, Poland 

 

David Orrego-Carmona  

Rovira i Virgili University, Spain 

 

Agnieszka Szarkowska 

University of Warsaw, Poland 

 

As we move further into the twenty-first century, the role of translators requires more and more IT 

skills (McLoughlin 2015). As a result the list of five translation competences put forward by Nuebert 

(2000: 6): language, textual, subject, cultural and transfer competence seems to be missing a sixth 

element, that is the technical competence. Academic training of translators has responded by 

incorporating modules on the use of dedicated software and translation memory tools. The relevance 

of technology in translator training is recognized by its incorporation among the EMT competences 

(Gambier 2009). A number of universities offer subtitling course as a part of general translation 

programmes as well as postgraduate programmes in Audiovisual Translation. Since professional 

software is indispensable in subtitling, one of the aims of such a course is to train students in using the 

software.  

 As part of a study at the Institute of Applied Linguistics at the University of Warsaw subtitlers 

were using EZTitles to create interlingual subtitling and subtitles for the deaf and hard of hearing. The 

project relied on eye tracking, screen recording, questionnaires and interviews to collect the data. We 

will talk of two ways in which the outcome of this research can support subtitler training: 1) the 

information provided by the professionals can inform the curriculum and support the development of 

syllabi that respond to the needs of the market and 2) screen recording and keystroke logging can be 

used to create didactic aids. We expect that students will be able to compare and contrast different 

translation styles and see how using advanced software features can affect the subtitling process. 

Additionally, we hope that these data will offer students real-life examples of how subtitlers can 

follow different subtitling processes and how their decisions can affect the overall time invested in the 

translation as well as the quality of the translation. 
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NEW TECHNOLOGIES AS AN ENABLING FACTOR  

IN TEACHING BLIND STUDENTS OF TRANSLATION AND INTERPRETING 

 

Wojciech Figiel  

University of Warsaw, Poland 

 

Over the past two decades we have witnessed a revolution in digital technologies which has had a 

profound impact on translation training. This process has enormously benefitted the people who are 

partially-sighted or blind and take courses in translation and interpreting. We can expect that in the 

coming period a growing number of young people with sight impairments will be interested in 

becoming professional translators and interpreters. Therefore, teachers of translation should be aware 

of the state-of-the-art technologies that make it possible for the students of translational professions 

with sight impairment to both benefit from and contribute to the class on equal terms with their sighted 

colleagues. In order to achieve success in the teaching process, translation trainers should also know 

some of the pitfalls and limitations of the available technologies.  

 The purpose of this presentation is to demonstrate the features of these technologies when it 

comes to teaching translation/interpreting to practitioners who may come across blind and partially-

sighted students and to sensitise them to the subject. To this effect, a review of technologies in the 

realm of accessibility shall be conducted. That review shall be supported by author’s experience as 

blind translator trainee and the results of an ongoing research project conducted by the author.  

 

 

 

UP IN THE CLOUD: REFLECTIONS ON TEACHING TRANSLATION TECHNOLOGY 

USING A CLOUD-BASED PLATFORM 

 

Marian Flanagan  
Aarhus University, Denmark 

 

Translation Technology (TT) is an integral part of translator training courses. Gaining an 

understanding of and experience with using TT tools means that students will graduate with the skills 

they require for the real world.  While there are several sources that report on their experiences with 

teaching translation technology in the classroom (e.g. Doherty et al. 2012, Kenny and Way 2001, 

O’Brien and Kenny 2001,2006,), several unanswered questions still remain. Up until recently, the 

translation software often restricted the teaching approach. This paper reports on a new approach I 

took to teaching TT in the classroom. The approach was inspired by Pym (2006) and Doherty and 

Moorkens (2013), and it takes advantage of using cloud-based software. The aim was to evaluate the 

students’ experience in the TT workshops. Moreover, I wanted to investigate particular aspects of 
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teaching that were closely linked to cloud-based vs. traditional translation software. These included 

classroom layout, assigned tasks, and individual vs. group work tasks. To achieve these aims, data 

were collected from two groups of students: group 1 (autumn 2013) and group 2 (spring 2015). For 

both groups, I collected data via online questionnaires: pre-workshop (43 responses) and post-

workshop (30 responses). The questionnaires consisted mainly of closed questions but both provided 

the students with the opportunity to discuss their expectations (pre-workshop) and reflections (post-

workshop).  Following an examination of the data from group 1, the topic of assigned tasks was 

identified as an area that could be improved upon. This change was then implemented for group 2. The 

findings from both groups can be used to improve the teaching approach and consequently, the 

students’ experience with using TT tools. 
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BETWEEN TWO WORLDS: ARE INTERNSHIPS IN TRANSLATION  

AND INTERPRETING RELATED TO MARKET DEMANDS? 

 

Anabel Galán-Mañas 

Autonomous Universtiy of Barcelona, Spain 

 

Internships allow students to perform the specific competences acquired during their studies, as well 

as the general competences they will have to master for the exercise of their profession. In addition, 

they can represent the gateway to the labour market. The fact that most of the degrees in Translation 

and Interpreting offer the opportunity to their students to do internships in external entities - 

businesses, government agencies or NGO’s - highlights this importance. The aim of this study is to 

determine the consistency between market demands and the types of internships proposed to students 

of translation and interpreting.  

 First, we will show the results of a recent survey carried out with former graduates of 

Translation and Interpreting of Universitat Autònoma de Barcelona. This study shows that 43% of 

these graduates are currently working in education, 25% work in government agencies and only 22.5% 

work directly with translation. Secondly, we will analyse if such demands are taken into account in the 

range of tasks offered by the entities with which the UAB has collaboration agreements for 

internships. The results of the study show that we need to face the challenge of providing our students 

with adequate internships, and to adapt the contents of their training. 
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TŁUMACZENIE AUTOMATYCZNE W KSZTAŁCENIU TŁUMACZY 

 

Ksenia Gałuskina 

University of Silesia, Poland 

 

W ciągu ostatnich kilkunastu lat można było zaobserwować znaczny wzrost znaczenia systemów 

tłumaczenia automatycznego w warsztacie pracy tłumacza. W chwili obecnej systemy tłumaczenia 

automatycznego służą nie tylko zapewnieniu możliwości komunikacji w podstawowym zakresie, ale 

mają coraz większe znaczenie w komunikacji zawodowej. Popularność, dostępność oraz coraz 

powszechniejsza obecność w narzędziach CAT systemów tłumaczenia automatycznego sprawia, że 

osoby zajmujące się kształceniem tłumaczy stają przed dylematem czy należy uczyć adeptów 

tłumaczenia korzystania z systemów tłumaczenia automatycznego, a jeśli tak, to jak należy to robić.  

 Wydaje się, że eliminacja tłumaczenia automatycznego z kształcenia tłumaczy byłaby próbą 

zaprzeczania rzeczywistości, szczególnie jeśli w programie studiów przewidziane są moduły 

dotyczące narzędzi wspomagających tłumaczenie lub narzędzia takie wykorzystywane są na zajęciach 

dot. np. tłumaczeń specjalistycznych. W celu wypracowania odpowiedniego podejścia dydaktycznego 

do tłumaczenia automatycznego przeprowadziliśmy badanie, które polegało na obserwacji zachowań 

studentów kierunków filologicznych o profilu tłumaczeniowym w procesie postedycji tekstu, który 

został przetłumaczony przy użyciu systemu tłumaczenia automatycznego. Jak pokazują nasze 

dotychczasowe badania interakcja z takim tekstem wymaga wielu kompetencji, które w procesie 

kształcenia tłumaczy można i należy kształcić. Kompetencje te obejmują umiejętność krytycznej 

analizy tekstu na różnych jego poziomach, którym można przyporządkować różne kategorie błędów 

pojawiających się w tekstach, które zostały przetłumaczone przy użyciu systemu tłumaczenia 

automatycznego. 

 W naszej prezentacji przedstawimy przebieg eksperymentu z propozycją modelu pracy z 

tekstami, które zostały przetłumaczone przy użyciu systemu tłumaczenia automatycznego, na 

zajęciach z tłumaczenia, którego podstawowym celem jest kształcenie kompetencji krytycznych 

adeptów tłumaczenia. Na prezentowany model składają się dwa podstawowe elementy: omówienie 

zasad działania dostępnych systemów tłumaczenia automatycznego, ich wad i zalet, oraz ćwiczenie 

polegające na postedycji tekstu, który został przetłumaczony przez system tłumaczenia 

automatycznego z wykorzystaniem szczegółowego protokołu o charakterze listy kontrolnej. Protokół 

jest narzędziem dydaktycznym, które zostało opracowane po pierwszym etapie badania i stanowi listę 

błędów, na które należy zwrócić uwagę w każdym segmencie tekstu. Na koniec przedstawimy ocenę 

tego modelu i jego efektów, zarówno przez badaczy, jak i studentów.  

 

 

 

TEACHING SPECIALIZED INVERSE/L2 TRANSLATION  

FROM POLISH INTO ENGLISH 

 

Justyna Giczela-Pastwa 

University of Gdansk, Poland 

 

The paper concentrates on common though frequently questioned translation out of the translator's 

mother-tongue into a foreign language. First, the controversies concerning inverse translation in 

general are described. The outline of theoretical reflection on the phenomenon is followed by an 

attempt to evaluate its significance for a Polish <> English translator trainee and its presence in the 

translation programmes offered in Poland. Next, possible teaching challenges are identified and 

available training resources are listed, with special focus on legal translation. 

 Inverse (or, most recently - L2) translation has been marginalised in Translation Studies 

(Campbell 1998, Grosman et al. 2000, Pokorn 2005) since in accordance with the so-called 'traditional' 

view, translators should only translate into their mother tongue. As the native speaker principle 

assumes, language competence of a native speaker is the best guarantee of quality. Yet, available 

reports on translation marketplace reveal that inverse translation has been widely practised and in the 

case of languages of limited diffusion (cf. e.g. Mikkelson 1999) such as Polish is often unavoidable. It 
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may be therefore argued that translator trainers must not neglect the necessity to develop inverse 

translation competence in their trainees, and that at least in the case of specialized translation, despite 

doubts voiced by the proponents of native speaker principle, the efforts may bring positive results. 
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TERMINOLOG JAKO JEDEN Z „ZAWODÓW" TŁUMACZA:  

JAK WYGLĄDA NAUCZANIE TERMINOLOGII  

W PROCESIE KSZTAŁCENIA TŁUMACZY 

 

Kaja Gostkowska 

University of Wrocław, Poland 

 

Daniel Gouadec pisze o rolach, które tłumacz musi spełniać równolegle, i nazywa je „zawodami” 

tłumacza. Wśród tych „zawodów” Gouadec wymienia m.in. rolę dokumentalisty, rolę terminologa, 

rolę leksykologa itd. (Gouadec: 59). Nie da się podważyć twierdzenia, że praca terminologa (na którą 

zresztą składają się różne zadania takie jak wyszukiwanie terminów, nauka ich znaczeń i powiązań 

między poszczególnymi terminami, tworzenie baz danych terminologicznych, zarządzanie 

terminologiami itd.) jest nieodłącznym etapem każdego tłumaczenia. W szczególności gdy mowa o 

tłumaczeniu tekstów specjalistycznych, a te na rynku tłumaczeń stanowią zdecydowaną większość: 

Maria Piotrowska przywołuje za Andrzejem Kątnym, że „około 90% tłumaczonych obecnie tekstów 

to teksty fachowe”. Dalej powołuje się na Krzysztofa Hejwowskiego, który „zastanawiając się, komu 

lepiej powierzyć tłumaczenie tekstów specjalistycznych: neofilologom czy specjalistom z danej 

dziedziny, sugeruje, że jakość tłumaczenia przemawia na korzyść tych pierwszych, co potwierdza 

potrzebę specjalistycznego kształcenia filologów.” (Piotrowska: 113). Autorzy Routledge 

Encyclopedia of Translation Studies zauważają, że tłumacz powinien posiadać podstawową wiedzę 

teoretyczną z terminologii, by móc w procesie tłumaczenia podjąć właściwe decyzje dotyczące 

wyboru dobrego ekwiwalentu czy stworzenia nowego terminu (RETS: 251-252). Wyposażenie 

przyszłych tłumaczy w odpowiednie kompetencje terminologiczne wydaje się tym bardziej ważne, 

jeśli wziąć pod uwagę kwestią tak prozaiczną jak czas, który tłumacz w swojej pracy musi poświęcić 

m.in. na wyszukanie odpowiednich terminów (na ten temat pisali m.in. Louise Hébert-Malloch i Anna 

Kuźnik).  

 Celem wystąpienia będzie przedstawienie, jakie jest miejsce nauczania terminologii w całym 

procesie dydaktyki przekładu na polskich uczelniach kształcących tłumaczy. Sprawdzimy m.in., w 

jakim wymiarze czasowym i w jakiej formie terminologia jest nauczana (czy są to odrębne zajęcia czy 

przekazywanie wiedzy dotyczącej terminologii wplecione jest w ogólne zajęcia z przekładu), jakie 

założenia teoretyczne są przedstawiane i w jakim stopniu wykorzystywana jest teoria terminologii, w 

jakie narzędzia do pracy z terminologią wyposażani są przyszli tłumacze. Sytuacja terminologii jako 

przedmiotu nauczania na zajęciach specjalizacyjnych zostanie zarysowana na podstawie dostępnych 

sylabusów i programów zajęć.  

 Maria Piotrowska w swojej monografii przytacza pytanie, nad którym od dawna rozmyślają 

przekładoznawcy: czy tłumaczom potrzebna jest teoria tłumaczenia, by dobrze tłumaczyli? 

Parafrazując to pytanie, zastanowimy się, czy tłumaczom potrzebna jest teoria terminologii, by dobrze 

wykonywali jeden ze swoich „zawodów” – „zawód” terminologa?! 
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TEACHING TRANSLATION TO MIXED GROUPS  

OF BLIND AND SIGHTED STUDENTS 

 

Susanne Hagemann 

University of Mainz/Germersheim, Germany 

 

Blind translation students have as yet been paid little attention in the literature on translation teaching. 

To my knowledge, the only publication that addresses this topic is Kellett Bidoli (2003), who 

discusses her experiences with blind students in translation and consecutive interpreting classes. The 

few other publications on blind people in T&I that I am aware of – Cook (1976), ONCE [2001], 

Owton/Mileto (2011), Palazzi (2003) – focus on aspects other than translation teaching. No interest at 

all seems to have been shown in the dynamics of teaching/learning situations in which blind and 

sighted students work together. Yet this is crucial to social constructivist or emergentist pedagogical 

epistemologies as outlined e.g. by Kiraly (2015). To address this gap in translation studies research, I 

carried out a project with a group of blind and sighted students in 2014/15.  

 The question we set out to answer was how translation teaching and learning can be organized 

so that both blind and sighted students benefit from working in mixed groups. The theoretical basis 

students chose was the PACTE model of translation competence (e.g. 2003); and the method, guided 

interviews with blind translation students, sighted translation students, (sighted) translation teachers, 

blind translators, and educational theorists specializing in visual impairment. A German-language 

article which describes the students’ findings is available online (Bülbül et al. 2015). In this paper, I 

shall revisit our original research question from the perspective of a different theoretical approach, 

namely Risku’s (1998). I shall draw on the interview protocols from our joint project as well as on 

additional material e.g. from the mailing list Theroundtable. My aim will be, first, to make some of our 

results accessible to readers who do not speak German, and second, to provide an interpretation that 

complements our original one without superseding it.  
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TRANSLATOR BY PROFESSION, TRANSLATION TEACHER BY CALLING  

– TRIALS AND TRIBULATIONS 

 

Agnieszka Hein 

University of Warsaw, Poland 

 

The challenges faced by translators who teach translation are difficult to overcome. On a day-to-day 

basis we come across problems that seem unsolvable. I will try to answer the following questions: 

Does our own profession, not as a teacher but as a translator, impose any constraints on our teaching? 

If yes, what are they? Is it an advantage or disadvantage? What basic problems teaching poses for us? 

How to overcome difficulties? How to assess students’ work? Are we teaching the unteachable?  

 I will dwell on my own experience as a translation teacher at the Institute of Applied 

Linguistics in Warsaw (over ten years of experience in teaching legal language). I will share my own 

observations and views. I will show that without guidance, without defining the scope and the purpose 

of teaching, the translator as a teacher is on a mission, which may turn out to be both futile and 

pointless.  I will try to show how to embrace one’s experience, dwell on it and transform it into the 

successful teaching methodology, strategy and practice.  I will make an attempt to answer the question 

every trainer ask herself, i.e. whether we, the professional translators, could be professional translation 

teachers.  

 I believe that the results of my analysis, my own observations and conclusions could 

contribute to the idea behind this Conference, the idea of sharing experience and inspirations with the 

view to shape the path of future development of translation pedagogy. Translation pedagogy is of 

paramount importance but it is still awaiting recognition.  

 

 

 

DEVELOPING INTERCULTURAL COMPETENCE IN AUDIO DESCRIBERS 

 

Anna Jankowska 

Jagiellonian University 

 

Audio description, both as an academic endeavour and as professional practice, is usually tackled from 

an intra-lingual and intra-cultural perspective. An overwhelming majority of currently audio described 

films are monolingual and their scope does not go beyond one culture, most frequently that of the 

original production. However, more and more foreign films are being audio described. An important 
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issue when describing foreign films is how to render various elements of foreign culture, especially 

those that may be immediately recognisable by the primary target audience in the country of the 

original production, but are less known in the secondary target audience in foreign markets. This 

ability, known in Translation Studies as intercultural competence is a key competence for any 

translator (see Dąbska-Prokop 2000 or Jankowska, 2013b). Meanwhile, in the case of audio 

description it is believed that in order to perform an intersemiotic translation it is enough to see and 

write. The goal of my presentation is to signal the potential problems and solutions available to audio 

describers when describing foreign films, to emphasise the importance of the socio-cultural dimension 

of AD (also in audio describers’ training) as well as to draw some important parallels between AD and 

translation such as the intercultural competencies of audio describers in terms of decoding and coding 

intercultural texts, bearing in mind that the image cannot always be considered universal and, as a 

result, it is often impossible to describe it objectively. During my presentation I will show the results 

of a corpus analysis (Polish audio descriptions of foreign films) in order to show how strategies 

drawing from the conceptual framework of Translation Studies can be applied to audio description of 

culturemes and how audio describers’ lack of intercultural competence can result in dysfunctional 

audio description. 

 

 

TEACHING TRANSLATION INTO A SECOND LANGUAGE:  

DESIGNING TRANSLATION TASKS EFFECTIVELY 

 

Tamara Kavytska 

Taras Shevchenko National University of Kyiv, Ukraine 

 

This conference presentation focuses on developing textual competence in translation from Ukrainian 

into English. The emphasis, in particular, is placed on designing an effective system of tasks/exercises 

to develop this competence. The presented research has a twofold objective: providing a theoretical 

ground for designing translation tasks and finding some evidence of their effectiveness for training 

translation majors. 

The study has been carried out from the standpoint of cognitive theory of translation and discursive 

approach towards teaching it. The theoretical framework underlying this presentation relies on the 

contributions provided by experts in didactics and translation studies (S. Campbell, N. Pavlović, D. 

Kelly, N. Pokorn) as well as an extensive research done by the author. The empirical background is 

provided by the author's observations of the teaching process combined with her experience in 

translation into a second language. 

 Giving a detailed insight into textual competence in translation, we define its components and 

reveal psychological\cognitive and linguistic prerequisites for its acquisition. A thorough analysis of 

the prerequisites has lead to the assumption that a mono-directional approach towards teaching 

translation is likely to be more appropriate and effective. In Ukraine, however, with the translation into 

a second language perceived as a matter-of-fact activity, there exists a long-going bidirectional 

tradition of teaching translation. It involves teaching translation into both directions within one course 

or even module.  

The presented research was set up as an experimental training of translation majors. With the 

notions of "exercise" and "task" clarified, the principles underlying the system of translation 

tasks/exercises were defined. The designed system involves sixteen groups of tasks/exercises, each of 

them addressing a particular skill or ability. The research data have proved the effectiveness of the 

methodology under study. 

 

 

 

NO STUDENT EMPOWERMENT WITHOUT TEACHER EMPOWERMENT: 

RECONSIDERING THE ROLE OF THE FACILITATOR  

IN THE TRANSLATION CLASSROOM 

 

Katarzyna Klimkowska 
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Maria Curie-Sklodowska University, Poland 

 

Konrad Klimkowski 

The John Paul II Catholic University of Lublin, Poland 

 

With the rise of numerous conceptions of (translator) education striving towards learner autonomy, 

self-direction or heutagogy, the role of the teacher seems less and less prominent or at least less and 

less obvious. In this paper, we wish to argue that irrespective of how this role is realized, it constitutes 

an inseparable component of the learning process. Even the most radical variants of self-education, 

like heutagogy, cannot override the learner’s dependence on other people’s knowledge. Thus, although 

the role of the teacher as the instructor and executor of teaching procedures is rightly criticised in the 

educational debate, the need for facilitation of human learning calls for an active presence of teachers 

in the learning process. The paper presents a selection of roles that we foresee for an effective teacher-

facilitator. These roles pertain to problems such as classroom communication, educational relation-

building, role modelling and education for career. Apart from the theoretical explorations, the paper 

uses empirical research in support of the claims made herein, and makes suggestions as for educational 

activities that pertain to the problem areas under analysis. 

 

 

 

PAPER VS. SCREEN - DICTIONARY-USING SKILLS 

 

Małgorzata Kodura 

Pedagogical University of Cracow, Poland 

 

Modern translators employ a wide range of tools facilitating the translation process. Since a huge 

majority of texts is translated with the use of computer software (word processors and CAT tools), it is 

not surprising that electronic dictionaries and other online resources are becoming increasingly more 

popular. They are equally often used by novice translators, such as students in the translation 

specialisation. The results of the survey conducted among 63 students of English Philology at the 

Pedagogical University of Kraków concerning dictionaries and other resources used by students in 

their written translation assignments provide a starting point for the discussion. The results are 

consistent with the general trend observed in the translation practice, namely departure from 

traditional paper dictionaries. Electronic versions of dictionaries are used by 100% of the surveyed 

students, who claim to use them either always or usually. Online dictionaries significantly reduce the 

translation time and allow the translator to quickly and efficiently find the required equivalent. 

However, it should be emphasized that some web-based bilingual dictionaries used by students offer 

highly reduced content and do not provide any additional value but only present a ready-made 

solution, which in many cases is not the correct one. This is particularly true for specialist 

terminology. The results of the survey point out to the need to include certain activities into the 

translation course focusing on application of various tools and resources available for translators, with 

particular emphasis of evaluation of usefulness and reliability of such materials. Online dictionary-

using skills can be developed through guided practice, including in-class activities designed for this 

purpose. 

 

 

 

FACING THE CHALLENGE OF ACHIEVING THE LEARNING OUTCOMES:  

HOW TO HELP STUDENTS DEVELOP  

THEIR SOCIAL COMPETENCIES IN THE CLASSROOM 

 

Magdalena Kopczyńska 

Nicolaus Copernicus University, Poland 
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The Polish National Qualifications Framework is meant to reflect the standardised learning outcomes 

which should be achieved by students during their university career. Significant for professional and 

personal development, the learning outcomes in terms of knowledge and skills are easily verifiable on 

the basis of the trainees’ performance in the classroom, assignments completed or tests taken, while 

those pertaining to social competencies may reveal later, after the students become active in the labour 

market. In order to prepare them to face the challenges posed by prospective employers, the teacher 

may use the classroom as a testing ground and contribute to bridging the academia-market gap. With 

regard to the above, the course in translation at 1
st
 year 2

nd
 cycle studies in English offered at the 

Department of English of the Nicolaus Copernicus University in Toruń has been designed to make the 

theoretical and practical content equip the students with necessary skills and knowledge and to help 

them develop their social competencies by carrying out a translation project. Completed over one 

semester, the project was oriented at team work and supposed to make students co-responsible for both 

the course content and their learning process. The purpose of this presentation is to present the project 

outcomes in terms of social competencies development as reflected in the translation diaries kept 

during the project implementation and the questionnaires filled upon its completion. The approach 

corresponds with the postulates voiced by Kiraly, Gonzàlez Davies and Kelly in their seminal works 

of 2000, 2004 and 2005, respectively, to apply effective educational tools and adapt translation 

teaching to the needs of all stakeholders. 
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THEORETICAL APPROACHES TO INTERPRETING SKILLS AND THEIR 

APPLICATION IN INTERPRETER TRAINING 

 

Paweł Korpal 

Adam Mickiewicz University, Poland 

 

The main purpose of my presentation is to show how theoretical approaches to interpreting skills can 

be applied in interpreting pedagogy. Interpreter aptitude has been often discussed in Interpreting 

Studies (e.g. Lambert 1991; Moser-Mercer 1994; Mackintosh 1999). There seems to be a general 

consensus among interpreting scholars that linguistic and cognitive skills constitute a crucial part of 

interpreter aptitude. In the cognitive approach to simultaneous interpreting, many scholars focused on 

multitasking as its central feature (Gile 1995; Christoffels and de Groot 2005, Seeber 2011). Some 

cognitive models of simultaneous interpreting were also developed (Gerver 1975; Moser-Mercer 

1978; Darò and Fabbro 1994) in order to represent which processes and skills are inherent in the 

process. One of the cognitive abilities which has been researched in this context is interpreters’ 

working memory capacity (e.g. Daneman and Carpenter 1980; Padilla et al. 1995; Moser-Mercer et al. 

2000; Chmiel 2012). In such studies, professional interpreters’ memory capacity was often compared 

to that of non-interpreting bilinguals and interpreting trainees.  

 However, in recent years more and more attention has been devoted to interpreters’ 

personality and some psychological traits which may determine their professional success (e.g. 

Timarová and Ungoed-Thomas 2008; Chabasse 2009; Rosiers et al. 2011; Bontempo and Napier 

2011). The notions which have been researched include: motivation, learning styles (Timarová and 

Salaets 2011), emotional stability (Bontempo and Napier 2011), anxiety (Chiang 2009; 2010) and 
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psychological stress (e.g. Kurz 2003; Moser-Mercer 2005). In my presentation I am going to 

summarise the main results of the research on both cognitive and non-cognitive interpreting skills. I 

will show that both cognitive and psychological approach to interpreting should be implemented in 

interpreting pedagogy as a means to enhance interpreters’ skills and competencies. 
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THE SHIFT IN THE TRANSLATOR’S STATUS: PROFESSIONALS, NON-

PROFESSIONALS, THE ACADEMIA AND THE MARKET 
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The role and perception of translation as both a service and a profession have been undergoing 

dynamic changes. The status of translation and translators differs, depending on a country and its 

internal regulations, individual views, understanding of the significance of translators’ performance, 

belief in values and properties presumably traditionally ascribed to translation such as reliability, 

competence, knowledge, professionalism, high qualifications, etc. This presentation is going to 

propose a new perspective on the way translation tends to be perceived: the shift in roles and places 

between professional translators (who are also termed ‘experts’) and non-professionals (‘non-experts’) 

on the translation services market considered from the perspective of translator training.  

 Professional/expert vs non-professional/non-expert classification of translators sees the expert 

translator as an individual who has obtained a higher level of (skilled) performance in a given area 

owing to years of experience and thus enjoys high reputation in the environment and high professional 

status (see Ericsson 2006; also the concept of procedural skills, Chi et al. 1982, Chi 2006). The already 

mentioned shift of roles is much more significant and even status-threatening: experts tend to be 

gradually replaced in certain areas by non-experts (e.g. translation trainees). What this presentation 

propounds is the observed tendency for the expert-featured centre to be unwillingly coerced into 

declining towards peripheries of the profession, and the so far peripheries ‘employing’ non-experts – 

who need to develop new skills – are growing in strength, therefore the translation profession is in a 

constant state of flux, which affects translation didactics. The reasons for this situation in Poland, 

discussed in the presentation, embrace factors related to translator training, certification-related 

problems and market determinants.  
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INVERSE TRANSLATION – TO TEACH OR TO DISCOURAGE? 

 

Tomasz Kościuczuk 

Adam Mickiewicz University, Poland 

 

This presentation is devoted to the issue of translation directionality, namely whether translators 

should be prepared only to work from their L2 into their native language, following the widespread 

belief that translating into one’s foreign language is problematic. On the one hand, the traditional 

prejudice against inverse translation continues to be accepted because of deep-rooted intuitions 

(Pokorn 2005), yet, major universities teach inverse translation, many translators like or even prefer 

working in this direction and clients are well prepared to pay for this service (Pavlović 2008; Whyatt, 

Kościuczuk 2013). First, I will present results of the research into real market tendencies in the field of 

translation directionality carried out on a large sample of Polish translators working from and into 

English. Translators’ preferences are then juxtaposed with their work experience and education and 

other significant correlations are highlighted. Next, I will draw attention to the fact that research on 

translation directionality is scarce and therefore unable to challenge the long lasting attempts to 

promote inferiority of L2 translation (Pavlović, Jensen 2009). This lack of basic research is also 

unable to inform translation training methodologies and the directionality issue is not accounted for in 

the Translation Competence models. To this end, references will be made to PACTE’s Translation 

Competence Model and the TransComp model. Finally, I will attempt to theoretically explain how 

inverse translation differs from forward translation in terms of translation sub-competences and the 

cognitive investment required for both processes. I will present preliminary results of my PhD pilot 

study and briefly outline the EDiT (Effects of Directionality in Translation) project which aims to 

investigate how inverse translation differs from forward translation in terms of cognitive effort and 

translators’ strategic performance. 
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HOW RELEVANT IS PEDAGOGICAL CONSIDERATION  

OF LEARNING STYLE DIFFERENCES IN THE TRANSLATION CLASSROOM? 

 

Kyriaki Kourouni 
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The paper reports on a series of experimental tasks involving undergraduate translation students, 

where the main hypothesis is whether learning styles play a role within the pedagogical environment 

at hand. It attempts to relate pedagogical practice directly to the translation industry, while treating 

translation as a set of managerial actions and promoting respect for students’ individual differences.  

 In this context, learning styles are defined as “a pattern of thinking, perceiving, problem-

solving and remembering when approaching a learning task (modified from Cassidy 2004: 48). Data 

has been collected by means of translation products, keystroke logging files and screen recordings, 

pre- and post-task questionnaires, as well as instruments for the identification of learning styles. 

Findings seem to indicate that learning styles may be employed as self-awareness tools in translator 
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training, as aids toward the preparation of students for crossing the threshold from the academia into 

the workplace as well as indicators toward effective work placement. Implications of interest to 

translator trainers, translation trainees and their perspective employers are discussed. 
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INTEGRATION OF TECHNOLOGIES IN TRANSLATION TEACHING: 

A CASE STUDY OF THE HYPAL TOOL 
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In Lithuania, translation degree programmes are offered at undergraduate and graduate levels by 

several universities; most of the study programmes of philology have compulsory courses on 

translation. However, there is an evident lack of research in the field of translation didactics.  As the 

use of human language technologies as well as various technological tools has become inseparable 

from professional translation, it is necessary to discuss their application in translator training. This 

presentation gives an overview of the pilot study in which Hypal (a tool for creating parallel and error-

annotated learner corpora (Obrusnik 2014)) was used to organize translation activities and assess 

student translations. The research involved 11 graduate students of the Applied English Linguistics 

programme at Vytautas Magnus University, Kaunas. First, the tool, translation tasks and the 

organization of the research will be briefly presented. Second, error tagging of English to Lithuanian 

translations will be discussed. The Hypal tool has an integrated MEllange error-typology which allows 

a teacher to mark a specific translation error more objectively, but is not always flexible with respect 

to language-specific differences. Flexibility as an error-typology feature is an important discussion 

point, as the understanding and evaluation of translation error may vary in different approaches to 

translation (e.g. Nord 2006; Hansen 2010). Third, student opinion on the use of the Hypal tool in 

learning to translate and getting feedback is overviewed. 
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DYDAKTYCY PRZEKŁADU A SPECYFIKA KSZTAŁCENIA  

PRZYSZŁYCH TŁUMACZY NA UNIWERSYTECIE 
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W dydaktyce przekładu, realizowanej w Polsce głównie na uniwersytetach, poszukuje się równowagi 

między postulowanym podejściem rynkowym, a tradycją kształcenia akademickiego, nierzadko 
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utożsamianą w środowiskach zawodowych z przerostem komponentu teoretycznego. Dynamiczny 

charakter rynku pracy dla tłumaczy oraz aktualna tendencja przesuwania punktu ciężkości w stronę 

praktycznych aspektów kształcenia na poziomie uniwersyteckim powodują, iż dydaktyk przekładu 

musi sprostać wyzwaniom, które nie zawsze są zbieżne z jego dotychczasowymi kwalifikacjami 

zawodowymi. Odpowiednie przygotowanie metodyczne do prowadzenia zajęć oraz znajomość 

podstaw teoretycznych przekładoznawstwa stanowią w tym przypadku podstawę pracy dydaktycznej. 

Ponadto, dydaktyk przekładu powinien wykazywać świadomość uwarunkowań akademickiego 

modelu kształcenia, a jednocześnie - być świadomym realiów zawodu tłumacza.  

Mając na względzie powyższe, autorka skierowała do dydaktyków przekładu w Polsce ankietę 

dotyczącą m.in. ich przygotowania metodycznego, aktywności zawodowej, opinii na temat obecności 

komponentu teoretycznego w programie oraz postrzegania ich własnej roli w procesie dydaktycznym. 

Gotowość wzięcia udziału w ankiecie, której nierzadko towarzyszyło zasygnalizowanie 

zainteresowania jej wynikami, potwierdza, iż dydaktycy przekładu pracujący na uniwersytetach w 

Polsce odczuwają potrzebę wymiany doświadczeń zawodowych oraz wykazują wolę doskonalenia 

swoich kompetencji. Wyniki przeprowadzonego badania pozwalają również dostrzec pewne tendencje 

ilustrujące stan rozwoju dydaktyki przekładu w Polsce. 

 

 

 

PROFESSIONALISATION OF TRANSLATOR TRAINING  

AND KNOWLEDGE TRANSFER IN LANGUAGE SERVICES SECTOR 
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The economic and the social reality should be always one of the most powerful inspirations for the 

translation pedagogy and for the research in the field of Translation Studies. 

The aim of my paper is to highlight theses aspects of translator training which allow to create 

in the institutional, academic settings a specific, business-friendly atmosphere. A very wide number of 

small gestures and big actions, official and non official ones, contribute to create an emerging, 

dynamic, market-oriented synergy. I refer to such strategies as: (1) national and international students’ 

internships; (2) execution of real translation assignments by students; (3) specialised, additional 

courses for students offered by language service providers; (4) centralisation and dissemination of job 

offers, and feedback on the students’ occupational integration received from the business sector; (5) 

students’ visits in local companies; (6) compulsory or additional courses on entrepreneurship and 

language services marketing; (7) organisation of academic events i.e. work placement fairs, 

recruitment meetings, market-oriented seminars, market-oriented students’ competitions. 

 To reach a plain business-friendly atmosphere all these training actions should be combined 

with a real market-oriented research interests of the scholars working within academia. In this point, I 

will present four types of actions that could be classified as knowledge transfer actions in the 

crossroad between the field of Translation Studies and the language services sector: (1) a basic 

research project with a possible application to the market sector; (2) an applied research project in 

collaboration with a language service provider; (3) an applied research and service project to be 

offered to the business sector by the university (a “classical” knowledge transfer project), (4) an 

expertise commissioned to university scholars by a language service provider. 

 As a final point of my paper, I will discuss a still problematic distinction in the field of 

Translation Studies between basic and applied research and a lack of tradition and interest in 

promoting an efficient knowledge transfer system based on a translation knowledge 

commercialisation, at least in public, institutional settings. 
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DYDAKTYKA PRZEKŁADU W RAMACH STUDIÓW WYŻSZYCH  

JAKO PRÓBA ODPOWIEDZI NA POTRZEBY RYNKU 

 

Izabela Lis-Lemańska 
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Wysokim wymaganiom współczesnego rynku pracy sprostać muszą nie tylko ich przyszli 

beneficjenci, ale również uczelnie, które przygotowują ich do tego kroku. Odpowiedzią na takie 

wyzwanie są regularne zajęcia oferowane w ramach specjalizacji tłumaczeniowej jak i studenckie 

praktyki zawodowe. Niniejsze wystąpienie przedstawia proces dydaktyki przekładu realizowany w 

Instytucie Nauk Humanistycznych i Społecznych PWSZ w Płocku oraz formułę praktyk zawodowych 

odbywanych przez studentów specjalizacji tłumaczeniowej. Celem kształcenia jest takie budowanie i 

formowanie umiejętności studentów, by w efekcie otrzymać absolwentów specjalizacji 

tłumaczeniowej o profilu pożądanym przez przyszłych potencjalnych pracodawców. Ten absolwent 

idealny to efekt kilkuletniej pracy nauczycieli przekładu, stąd też niezbędne jest dostosowanie profilu 

kształcenia w ramach studiów wyższych do potrzeb rynku z uwzględnieniem jego dynamicznych 

zmian i coraz większego zapotrzebowania na osoby poruszające się w ramach stosunkowo wąskich 

specjalizacji.  

 Na sam proces kształcenia ogromny wpływ ma odpowiednie przygotowanie nauczycieli 

akademickich łączące nie tylko ich kompetencje pedagogiczne i wiedzę teoretyczną, ale także 

doświadczenie praktyczne zdobyte w pracy tłumacza zawodowego. Referat umożliwia zapoznanie się 

z aktualnymi wynikami badań studentów III roku PWSZ przedstawionymi w porównaniu z 

podobnymi badaniami przeprowadzonymi kilka lat wcześniej. Pozwala to na prześledzenie zmian, 

jakie zaszły w programie i specyfice nauczania studentów PWSZ w Płocku zainteresowanych przyszłą 

pracą w charakterze tłumacza. Analiza wyników przeprowadzonych badań pozwala ocenić, czy 

zmiany wprowadzone na przestrzeni ostatnich lat spotkały się z aprobatą studentów kończących już 

studia na poziomie licencjackim oraz wskazać ewentualne obszary, w których trzeba jeszcze dokonać 

stosownych korekt. 

 

 

TRANSLATION TRAINING AND MARKET DEMANDS IN JORDAN: 

WHAT DO THE STAKEHOLDERS SAY? 

 

Dana Mahadin 
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Translation training in Jordan is a recent phenomenon that has gained momentum since the early 

nineties. Approximately half of Jordan’s public and private universities offer undergraduate translation 

programmes and the number is expected to grow.  Despite this growth potential, no research has been 

carried out to investigate the effectiveness of the existing programmes and how they dovetail with the 

requirements of local translation market. This is generally true of the situation in the Arab world as a 

whole, where most of the studies on translation programmes tended to be largely impressionistic , 

typically focusing on the challenges facing translation programmes (e.g. debates on theory and 

practice and the role of linguistics in translation training (Heliel 1994, Atari 2012, Emery 2000, 

Farghal 2009, Jmila 2014). However, the pertinent issues regarding the expectations of the various 

groups of stakeholders in the market and the educational system and the extent to which these are 

addressed by existing training programmes have remained unresearched.  

 The present paper reports the results of an on-going PhD research project designed to fill the 

lacuna by gaining an in-depth understanding of the different perspectives of four stakeholders in the 

translation scene in Jordan: employers of translators, graduates from translation programmes who 

work as translators, current translation students and academics. It will present the methodology for a 

large-scale survey administered in the form of semi-structured interviews and discuss some of the 

preliminary results, which highlight the pressing issues concerning the relationship between teaching 

and market demands; the perception of translation students regarding their future careers as 

professional translators; the varying perspectives on the role and effectiveness of undergraduate 
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translation programmes in preparing students for a successful professional career. In doing so, the 

discussion would also address some more fundamental questions regarding the nature of translation 

competence, the role of marketable skills in an overall competence model and how and whether this 

model should motivate specific pedagogical agendas based on the stakeholders’ perceptions.  
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TRANSLATOR EDUCATION 2.0 - THE IMPLEMENTATION OF WEB 2.0 TOOLS  

IN TRANSLATION COURSES AT UNIVERSITY LEVEL 

 

Mariusz Marczak 

Pedagogical University of Cracow, Poland 

 

The use of information and communication technology (ICT) in translation ‒ particularly that of non-

literary texts ‒ is now an undeniable fact (Bogucki, 2009; Cronin, 2013; Mrochen, 2014). What is 

more, due to advancements in technology and globalisation, translators do not only utilise Computer 

Assisted Translation (CAT) software and machine translation services but also resort to 

telecollaboration and cloud computing technologies. Consequently, it seems desirable to incorporate 

Web 2.0 tools in translator education in order to respond to current trends and not only make students 

more competitive on the contemporary job market but also to equip them more adequately for the 

challenges which they are likely to face in their professional practices. The author of this paper 

introduces and reviews a selection of Web 2.0 tools which potentially lend themselves to translator 

education, analyses the ensuing learning/assessment modes fostered by them and looks at the 

affordances which they offer to contemporary translator educators and students of translation. The 

paper concludes with a number of implications for course design, including teaching content, online 

tools, task types and assessment modes which are likely to facilitate translator education today and 

help instructors bring it in line with the requirements of the contemporary job market. 

 

 

 

BETWEEN PATCHWORK QUILTS AND VORTICES:  

INCORPORATING INTRA-CURRICULAR PROFESSIONAL INTERACTIONS  

INTO TRANSLATOR EDUCATION 

 

Gary Massey 

Zurich University of Applied Sciences, Switzerland 

 

Maureen Ehrensberger-Dow 

Zurich University of Applied Sciences, Switzerland 

 

In a recently published chapter, Kiraly and Hofmann (2015) criticise the compartmentalised 

“patchwork quilt” of courses in the linear, subcompetence-oriented curricular design resulting from 

the Bologna Process. Instead, they propose an emergentist multi-vortex model of competence 
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development (Kiraly 2015) in which strategic workplace competence plays a prominent role and work 

placements are a key factor in merging “fragmented” subcompetences into a unified translator meta-

competence. The experiential aspects of the model parallel reports from recent language industry 

forums (e.g. LIND-Web Forum 2013; Translating Europe Forum 2014) which call for the closer 

integration of universities and the industry to bridge the skills gap by improving student contact with 

professional practice and heightening awareness of workplace requirements. This has led to initiatives 

such as EGPS
1
 and ELIA Exchange

2
, which set out to forge closer links between the language industry 

and educational institutions by providing, among other things, international platforms for internship 

and mentoring partnerships.  

 Yet the constraints faced by many programmes and institutes, in the form of modularisation, 

credit allocation, study duration as well as administrative and staffing issues, place severe limitations 

on implementing such extra-curricular solutions, necessitating alternative measures to enhance student 

employability, professionalism and ultimately translator competence. In this paper, we report on ways 

in which curricula can be designed to provide a flexible range of intra-curricular opportunities for 

students to interact with professional practice. Alongside authentic experiential learning scenarios such 

as real-world translation assignments in collaborative project groups and simulated student companies, 

measures include targeted staff recruitment and development, close cooperation with professional 

associations and local LSPs as well as the deployment of combined CPD and graduate programme 

resources. From our perspective, structured interactions with professional practice as part of a holistic 

approach to curricular development are a viable way of preparing students for the realities of the 

translation workplace. 
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Curriculum design should be a dynamic course of development based on the interaction of the 

designers, the teachers, and the students in which the market demands, the most recent related research 

findings, and the needs and wants of the clients and students are considered and implemented. The 

MA curriculum of English translation in Iranian universities which is nationally used has not 

undertaken any updates since its conception over a decade ago. Despite the great assistance that 

computers can provide for translators, the curriculum is completely destitute of any technology related 

courses. The study sought the needs, wants, and perspectives of a sample of over 150 graduating or 

graduated Master’s students of English Translation at various Iranian universities on the current 

curriculum in term of technology-related courses. To collect the data, a Likert-scale questionnaire 

instrument was developed and used. The findings indicate that translation-related technology 

competence has to be a major focus of instruction in the Master’s English Translation program in 

Iranian universities. Based on the results, recommendations on practical aspects of including relevant 

courses into the program are discussed.   

 

 

 

BUILDING BRIDGES  

BETWEEN TRANSLATION CLASSROOM AND TRANSLATION MARKET:  

TEACHING CREATIVE TRANSLATION AT THE FACULTY OF ENGLISH, AMU 

 

Katarzyna Nowicka 
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The aim of the presentation will be to discuss one of the possible ways of integrating practical 

translation classes into the reality that awaits students outside the classroom.  During the talk I would 

like to present the design of the Creative Translation course that I conducted with 2 MA students as a 

part of the Translation Program at AMU Faculty of English in 2015. The course was planned as a form 

of cooperation with the institution that requires translation services on the daily basis, namely Grażyna 

Kulczyk's Art Stations Foundation in Poznań. Thus, the course was entirely devoted to the translation 

of texts dealing with the topic of art, which were regularly provided by the Foundation's 

representative. Taking turns in translation and proofreading, students produced target language texts 

later to be used by the Foundation's curators to plan exhibitions, write articles and prepare marketing 

materials. The cycle comprised the following stages: receiving the text, translating it, uploading the 

translation to Google docs, correcting it, introducing final corrections during the class, sending back 

the document to the client and receiving feedback. Samples of translations created at each of the 

aforementioned stages will be presented during the talk to illustrate the process. Apart from focusing 

on the course design,  I will also discuss the advantages and drawbacks of the project, both from the 

students' and the client's perspective, as well as some possible limitations to the project, including the 

form of assessment and technical requirements. Finally, I intend to comment on the students' 

evaluation of the course, as reflected in the University Student Satisfaction Survey. 

 

 

 

ELECTRONIC SPREADSHEETS AS A TEACHING TOOL  

IN TRANSLATION PRACTICE CLASSES 

 

Joacyr Oliveira 
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When it comes to teaching university level translation practice courses in Brazil, professors may face 

some challenges: teaching large groups, not being able to deliver feedback to all students on their 

translations, dealing with students’ aloofness and not getting all learners involved.  

 This presentation aims at introducing a teaching method developed and systematized as a 

result of our extensive experience teaching translation practice in large groups of students. Our 
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theoretical bases rely on Albir (1998), on suggestions to get students involved in the class; Bernardini 

(2002) on translation-learner education; and Santos (2014), on the analyses of a learner translation 

corpus.  

 The method we propose takes into account the compilation of a learner translation corpus and 

its exploration during class by means of electronic spreadsheets. The main advantage of using 

spreadsheets is the possibility to align innumerous translations to its source text. The use of formulas 

makes it possible to handle text data in a variety of ways.  This procedure allows: a) class preparation 

and lesson plans to be based on the analyses of learners’ translations, so as  to cater for students’ real 

needs, leaving behind traditional methodologies which claim that there is a “correct” translation; b) 

spreadsheets to be used during the class as a tool to explore all translations, giving students the 

opportunity to read every suggestion to each source language segment; c) both instructor and students 

to evaluate each translation; d) students to develop a sense of criticism and learn how to evaluate their 

own texts; and e) students to work harder on their task, since their translation will be read by everyone, 

and, consequently, become more involved in the class. Easy-to-implement ideas on how to make the 

most of electronic spreadsheets in translation classes will be presented. 

 

 

 

INCORPORATING WEB SEARCHING SKILLS IN THE TRANSLATION CLASSROOM 

 

Urszula Paradowska 
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There is a general agreement among translation scholars and teachers that information literacy must be 

incorporated in translator education (Enriquez Raido 2014; Pym 2012; EMT 2009; Gouadec 2007: 

91). The need to develop information competence is also acknowledged by various translation 

competence models, where it is referred to by a number of terms such as the “instrumental sub-

competence” (PACTE 2005, 2009), the “tools and research competence” (Göpferich 2009), the 

“information mining competence” (EMT 2009). Pym (2012) suggests that translation technologies 

should not be considered “another add-on component”, and they “should be used everywhere.” To 

date, relatively few empirical studies have been performed to investigate information behaviour in the 

translation classroom, and “the relative weight accorded to information literacy by translation 

practitioners, teachers, and scholars has yet to be underpinned by a significant body of research” 

(Massey and Ehrensberger-Dow 2011:194).  

 This paper describes the design and implementation of a competence-based translator training 

course, where trainees developed specific (translation-related) competences as well as improved their 

web searching skills, which are considered a general (transversal) competence. During a four-month 

intervention carried out in the third and last semester of an undergraduate general translation course, 

the students received a theoretical background and practice in online information seeking, which 

focused on translation stages, expert search behaviour, ways of increasing domain knowledge, web-

based resources, Google search operators, MS keyboard shortcuts, and ways of storing search results. 

The teaching units included various types of translation tasks, i.e. translating texts, source text 

analysis, translation correction, analysis of parallel and source and target language texts, completing 

questionnaires, and translation reports (see Hurtado Albir 2015:265 for a list of translation tasks). Data 

elicitation methods used in the study, i.e. verbal reports (online questionnaires), retrospection 

(translation journals), and direct observation (two screen recorded sessions), also enabled the students 

to reflect on their learning process. 

 The intervention described in the paper constitutes a part of an experimental study of the 

development of web searching skills of a total of 10 undergraduate English to Polish translation 

students. 
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APPROACHES TO TEACHING LEGAL TRANSLATION  

ON THE EXAMPLE OF CONTRACTS 

 

Magdalena Perdek 

Adam Mickiewicz University, Poland 

 

Legal language poses many difficulties to translation students, mainly due to complex sentence 

structure, specialized terminology, Latinisms and archaic constructions. Students usually have no 

background in law or economy and have not been exposed to legal language, be it English or Polish. 

Although many scholars and legal practitioners support the Plain Language Movement in the writing 

of legal texts (e.g. Adams 2013, Garner 2013), contracts drafted in English are still full of legalese, 

thus constituting a stumbling block for translation trainees.  

 This presentation deals with teaching the language and translation of contracts to students 

enrolled in M.A. translation program at the Faculty of English at AMU. First, the course design and 

aims are presented. Then, a selection of teaching materials, exercises, assignments and methods will 

be discussed focusing on those developing students’ basic drafting and redrafting skills. Such a hands-

on approach gives the students an opportunity to see how important the wording and style are when 

writing a legal document, especially from the translator’s perspective. The students worked in pairs 

and the tasks involved drawing up a lease contract, sale contract and employment contract in Polish or 

English based on the prompts received from the instructor. In the second stage, the contracts were 

translated by a different team and, finally, they were back-translated by the third team. The teams 

compared their original drafts with the final texts (back-translations) and discussed the problems they 

encountered during the translation process. The presentation will end with the discussion of didactic 

implications as well as students’ assessment of the task.  
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STUDENTS' ENGAGEMENT IN METACOGNITIVE ACTIVITIES  

AS A SOURCE OF FEEDBACK FOR THE TRANSLATOR TRAINER 

 

Paulina Pietrzak 

University of Łódź, Poland 

 

In a non-transmissionist approach to translator training, the teacher plays a number of roles inside and 

outside the translation classroom. In every role, the teacher is expected to perform functions and fulfil 

a wide range of responsibilities which go beyond those currently imposed by institutional regulations 

due to the simple reason that there are no qualifying academic programmes for translation teachers 

since “translator education remains on the periphery of the general discipline of education, and is still 

largely dependent on teachers' intuitions” (Kiraly 2014). Teachers’ main responsibility can be broadly 

defined as meeting the learning needs of translation students, which, however, rests upon the 

assumption that the teacher knows the needs beforehand. Therefore, taking a look at the situation 

inside the translation classroom from a slightly different perspective, the focus of this presentation is 

laid on translator trainers’ needs, primarily on the trainers’ need to know. 

 With an emphasis on the role of the teacher as learner, the author analyses the teacher’s need 

for feedback and proceeds within the framework of formative assessment, also called “assessment for 

learning” (Black and Wiliam 2003, Taras 2005), intended to provide feedback on performance to 

improve and accelerate learning (Sadler 1998: 77). The information gained in the process of formative 

assessment can be used not only by students but also by the teacher “to adapt the teaching work to 

meet learning needs” (Black et al. 2009: 2). The author demonstrates a number of possible sources of 

feedback for translator trainers; they can learn a lot about the student’s competence and performance 

reflected in the product of trainee translation which is most easily attainable but not really a 

comprehensive source of knowledge about the potential reasons for problems occurring in translations. 

The teacher can gain more insight into students’ perception and awareness of translation problems by 

means of such pedagogical tools as think-aloud protocols, screen recording software, keystroke 

logging or eye tracking, all of which offer great help in assessing the product of translation as they lift 

the veil on the translator’s black box. They can be used retrospectively or concurrently to observe the 

process of translation, self-assessment or peer evaluation (cf. Pym 2009, Angelone 2013, 

Massey/Ehrensberger-Dow 2013).   

 The author will discuss one more way to get some insight into students’ thinking processes, 

however, the focus will be laid not on the product and process of translation or evaluation but on the 

product and process of translator training. Attempts made by translation trainees to metacognitively 

consider the process of training can result in a substantial feedback for translation teachers. It is not the 

trainees’ evaluation of the teacher’s performance or class organisation that is the focus of attention, but 

a reflection on their own learning process. The presentation will analyse the results and implications of 

a preliminary study in which students were asked to reflect, assess and freely express their opinion on 

a pairwork-based translation activity that they participated in. Drawing on the findings, the author will 

discuss the effectiveness of the metacognitive activity used in the study as a form of trainees’ 

reflection on the process of learning as well as the advantages of using metacognitive activities for the 

purpose of feedback directed towards the translator trainer. 

 

References: 

Angelone, E. (2013), “Watching and Learning from ‘Virtual Professionals’: Utilizing Screen 

Recording in Process-oriented Translator Training”. In: Hansen-Schirra, S. and D. Kiraly (eds.), 

New Prospects and Perspectives for Educating Language Mediators. Tübingen: Narr, 139-155. 

Black, P., Harrison, Ch., Lee, C., Marshall, B. & Wiliam, D. (2009) Assessment for Learning: putting 

it into practice, Berkshire: McGraw-Hill Education. 

Black, P., & Wiliam, D. (2003) “In praise of educational research”: Formative assessment, in British 

Educational Research Journal, 29(5), 623–637. 

Kiraly, D. (2014). “From Assumptions about Knowing and Learning to Praxis in Translator 

Education”, in Piotrowska, M. & Tyupa, S. (eds) Challenges in Translation Pedagogy, Special 

Issue of Intralinea, Available at: http://www.intralinea.org/specials/article/2100 



- 37 - 
 

Massey, G. & Ehrensberger-Dow, M. (2013) “Evaluating Translation Processes: opportunities and 

challenges”, in Kiraly, D., Hansen-Schirra, S. & Maksymski, K. (eds) New Perspectives for 

Educating Language Mediators, Tübingen: Narr, pp. 157-177. 

Pym, A. (2009), “Using Process Studies in Translator Training: Self-discovery Through Lousy 

Experiments”. In: Göpferich, S., F. Alves and I. M. Mees (eds.), Methodology, Technology and 

Innovation in Translation Process Research. Copenhagen: Samfundslitteratur, 135-156. 

Sadler, D. Royce (1998) “Formative assessment: revisiting the territory”, in Assessment in Education, 

5 (1), pp. 77-84. 

Taras, M. (2005) “Assessment – summative and formative – some theoretical reflections”, in British 

Journal of Educational Studies, 53 (4), pp. 466-478. 

 

 

 

DESIGNING AN EFFECTIVE COURSE IN INTERPRETING 
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Interpreting involves doing a number of things at the same time. Many of them seem easy, other are 

substantially more complex. A lot of practice is thus indispensable in order to be able to implement 

them simultaneously. Therefore, this makes it a rather unachievable goal to design an effective and 

comprehensive university course in conference interpreting. Such a course would rather have to 

concentrate on specific practical activities; studying theory might be fascinating and give directions, 

but “it is the hours of practice that will turn theory into reality, or rather, ability.”(Andrew Gilles, 

Conference Interpreting, Tertium: Kraków,2004.)   

 The focus of this presentation is laid on outlining the general provisions and content of such a 

course, on the basis of the course the author is currently running at UP. The presentation shall also 

suggest a number of activities and exercises that constitute the main, practical part of the course, and 

that are practicable in classroom conditions, ranging from  exercises on memory training to note taking 

in  consecutive interpreting. Bearing in mind the inadequate number of hours and equipment 

limitations (i.e. limited access to booths etc), and in order to further facilitate the students’ skills, the 

course requires the participants to work a lot on their own, consequently the presentation shall present 

a selection of activities that the students are asked to practice outside the classroom.  

 The course attendees are 3
rd

 year students, and this is (in most cases) the first time they have 

ever had anything to do with interpreting of any kind. The majority will have some concerns about 

speaking in public or recording their own voice and replaying it in the classroom. The course then not 

only embraces the theoretical and practical issues connected with conference interpreting but also 

includes activities that would prepare the students mentally and emotionally to the demands of the 

profession of interpreter on the contemporary job market. 

   

 

 

TEACHING SELF-REVISION FOR TRANSLATORS 

 

Evelina Poliova 
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Due to the significant changes in the Master's curriculum, a new elective course of Translation 

Revision Techniques has been introduced at Translator's Faculty of our university. More than 50% of 

the Master's course students attended the lectures and seminars, the fact which speaks volumes about 

the eagerness of students to develop their revision skills in order to improve quality of their translation 

and have the opportunity of gaining relevant experience essential for their future career. 

 The course embraces theoretical and practical issues of revising and editing translated texts 

with the focus on self-revision which appears to be a serious challenge for most course attendees. The 

demands of the Ukrainian translation market make the translation into a foreign language quite a 
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routine. However, the students' fears of translating texts into a foreign language require their tutor to 

be motivating, encouraging and even inspiring. Such fears are not at all ungrounded as students 

usually feel lack of confidence, lack of foreign language skills and lack of professional expertise.  

 What algorithm should a tutor present to their students for them to learn the basics of self-

revision in translation? How important is a tutor's feedback on the works students perform during the 

course of Translation Revision? To what extent should tutors impose their own vision on the quality of 

the students' translation? How strict do they have to be criticizing students' works? What are the ways 

to stimulate students' learning the necessary skills? Do they always learn from their own mistakes? 

This is an endless list of questions tutors had to answer while developing the course on Translation 

Revision Techniques. Some outcomes of the course prove the effectiveness of the developed program 

and chosen methods of teaching.  

 

  

IMPROVING THE PRODUCT BY IMPROVING THE PROCESS:  

HOW TO REDUCE THE NEGATIVE IMPACT OF INTERFERENCE IN TRANSLATION 
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Linguistic interference seems to be our inevitable experience when we learn a foreign language or use 

two or more languages on a daily basis – we have this natural tendency to transfer certain linguistic 

patterns from one language to another. If the two languages in question are similar enough, this 

interference may yield a correct target language expression. Unfortunately, however, and this is the 

case with such disparate languages as English and Polish, interference frequently leads to errors in 

language production. That is why it has become one of the main problems faced by language learners 

and trainee translators alike. Interestingly enough, although it seems that the typical direction of this 

linguistic transfer is from one’s native language to a foreign one, it also happens the other way round, 

the latter case being called backlash interference. This phenomenon is counter-intuitive since it seems 

that if we are native speakers of a certain language, using it constantly for many years, we should be 

able to produce a correct translation into this language. However, as proved by students’ translations, 

this is not always the case – the problem of backlash interference is in fact considerable and, therefore, 

needs to be addressed. 

 The purpose of my presentation is first to present and analyze the instances of backlash 

interference in translated texts produced by trainee translators. Assuming that the shift of focus from 

the translation product to the translation process may actually improve the former, I will also attempt 

to suggest certain measures to be applied throughout the translation course that will hopefully prevent 

errors resulting from backlash interference. It is my sincere hope that the proposed measures and 

activities will contribute to enhanced translation training and improved competence of trainee 

translators. 

 

 

 

PROCESS-ORIENTED APPROACH TO TEACHING BUSINESS TRANSLATION:  

FOCUS ON PRE- AND POST-TRANSLATION STAGES 
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Translation is a complicated and multifaceted process in which the pre- and post- translation stages are 

equally important as the translation stage. In fact, good preparation for the translation task as well as 

thorough check and review are inseparable components of the translation workflow which may be 

decisive to the quality of the final product. Any translator who wants to provide professional 

translation services has to be aware of the stages inherent in the translation process and their 

significance to the translation product quality. Therefore, a comprehensive approach to translation 

education should also include instruction and practical exercises which will enable the students to 
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develop their pre- and post- translation skills (text analysis, information and terminology search, 

glossary and term-base preparation, checking, revision and proof reading). Yet, the observations of 

students’ translation assignments suggest that especially post-translation activities, namely checking 

and revision, are frequently skipped and neglected and that more instruction in these fields is needed. 

 The aim of this presentation is to draw attention to the significance of developing pre- and 

post-translation skills in translator’s education. For this purpose, I will first talk about the stages of the 

translation process with special focus on activities necessary to ensure good translation quality. Next, 

on the basis of students’ translations, I will discuss main problems and areas which need improvement 

in students’ approach to pre-and post-translation stages. Lastly, I will present practical exercises used 

during a business translation course to bring the significance of this issue to students’ attention and to 

improve their practical skills in these areas.  

 The overriding goal of the study is to present certain implications for business translator 

education involving the obvious, although often neglected, fact that focus on translation proper is of 

utmost importance but it cannot be pursued properly without properly undertaken pre- and post-

translation tasks. 

 

 

 

A STUDENT’S GAP TO BRIDGE – SELF-ASSESSMENT AND INDEPENDENT SKILL 

ACQUISITION IN TRANSLATION TRAINING 

 

Weronika Sobita 
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Being a full-time translator and interpreter, as well as a translator trainer and a PhD candidate, I vary 

the way in which I state my profession depending on my interlocutor. To other linguists in academia I 

say that I am a translator and interpreter, but to anyone else I say that I run a business, and my 

business is in translation. The reason I fear to pronounce the ‘B’ word while within university walls is 

that in the academic context translation is so idealised, or even revered, that it borders on vocation. 

While focused on developing language skills (necessary!), translation techniques (indispensable!), 

cultural competence (makes a real difference!) and broadening general knowledge (a must!), 

translation curricula seem to be designed for students who expect to leave university and find an 

appropriate job. Meanwhile, the job market has few actual jobs to offer and requires most of the 

translators and interpreters to create a job for themselves. Sadly, freshly minted graduates often lack 

the business and life skills to do so.  

 At first glance, it would seem yet another ‘university versus industry gap’ complaint, and the 

apparent solution would be to teach personal branding instead of English literature. I am far from 

supporting this view. Instead, in my paper I would like to suggest a different approach: it is a ‘student 

expectations versus real life’ problem that can be solved only by the students themselves (though with 

their translator trainer’s assistance). The solution I propose and the tool I would like to discuss consist 

in coaching-based surveys that enable students to identify the skills they will need for the job, but that 

they may not necessarily learn during their translation programme at university. These will help them 

prepare a roadmap for acquiring such skills independently, taking responsibility for their learning 

process.  

 

 

 

TEACHING SIMULTANEOUS INTERPRETING WITH TEXT 

 

Joanna Maria Spychała 

Adam Mickiewicz University, Poland 

 

Simultaneous interpreting is a complex process that requires a high level of multi-tasking. In 

simultaneous interpreting with text (SIT), interpreters devote additional attention to the text. This may 
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facilitate the work of interpreters, especially in the case of non-native speakers or read-out speeches. 

On the other hand, many interpreters make a conscious decision not to use the text, as an attempt at 

reading and listening at the same time may have a negative impact on the quality of interpreting 

performance.  

 It should be noted that simultaneous interpreting with text has been part of daily experience of 

professional conference interpreters for years. As the number of speakers reading out at conferences is 

growing and non-native speech is becoming a more and more frequent occurrence, this particular 

interpreting skill seems to be gaining importance. 

 Both researchers and interpreters agree that texts might be helpful in the booth but might also 

hamper the performance. Some didactic articles include guidelines about when to refer to written 

materials and when to avoid it (see e.g. Gile 2009; Sile 2003; Seleskovitch and Lederer 2002; Jiménez 

Ivars 1999; Kalina 1998). However, the literature on this topic is still insufficient and the amount of 

time devoted to SIT in interpreters’ training is very limited.  

 The paper will investigate SIT in the context of teaching, based on the literature and the 

author’s own empirical research: an experimental study organized in order to investigate the influence 

of the availability of text in the booth on the performance of novice interpreters.  

 

 

 

THE CHALLENGES OF INCLUDING LINGUISTICS  

IN THE TEACHING OF INTERLINGUAL SUBTITLING 

 

Andy Stauder 

Univeristy of Innsbruck, Austria 

 

Scientific linguistic training is an aspect that is given little consideration in most translation courses 

and programmes. Linguistics, however, is the science that holds the key to understanding the 

functioning of a particular language, and the relation between two languages of a language pair in 

translation. A sound, if basic, linguistic knowledge is especially important when performing a 

multidimensional, polysemiotic translation task such as interlingual subtitling: the translator is 

required to condense information, mainly but not exclusively, from the verbal auditory channel in 

order to transmit it via a more limited verbal visual additive sub-channel, under strong time 

constraints. A number of strategies for teaching effective linguistic tools for this purpose to aspiring 

subtitlers without demotivating through excessive theoreticism are to be discussed. 

 

 

 

FRAZEOTRANSLACJA ORAZ JEJ ZNACZENIE   

W KSZTAŁCENIU I DOSKONALENIU TŁUMACZY 

 

Monika Sułkowska 

University of Silesia, Poland 

 

Frazeotranslacja może stać się nową dyscypliną badawczą łączącą szeroko rozumianą frazeologię oraz 

translatorykę jako naukę o przekładzie. Utrwalone w językach naturalnych struktury wielowyrazowe, 

takie jak tradycyjnie rozumiane związki frazeologiczne, idiomy, przysłowia, wskaźniki 

frazeologiczne, wyrazy złożone, kolokacje, czy polileksykalne terminy specjalistyczne, stanowią 

poważne wyzwanie w procesach przekładu i mogą być wydatną trudnością nawet dla zawodowych 

tłumaczy.  

 Odtwarzalne struktury polileksykalne mają dużą frekwencję w językach naturalnych, np. 

według badań ekipy leksykometrycznej z Saint-Clou stanową one ok. 20% generowanych przez nas 

wypowiedzi. Wszystko to sprawia, że w dzisiejszych czasach, zorientowanych na skuteczne 

tłumaczenie i przyswajanie języków obcych, ukonstytuowanie oraz rozwój frazeotranslacji wydają się 

bardzo potrzebne i wręcz nieuchronne. 



- 41 - 
 

 W planowanym referacie Autorka zamierza zasygnalizować założenia oraz podstawowe cele 

frazeotranslacji, a także omówić przykładowe strategie translacyjne i transfery możliwe do 

zastosowania w przypadku międzyjęzykowego przekładu utrwalonych związków wyrazowych. 

Ponadto Autorka zaprezentuje także wybrane techniki frazeodydaktyczne użyteczne w kształceniu 

oraz doskonaleniu tłumaczy w zakresie biernych i czynnych kompetencji frazeologicznych. 
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PROJECT-BASED APPROACH IN SUBTITLER TRAINING: A CASE STUDY  

OF SUBTITLING PRE-WWII FILMS FOR THE POLISH NATIONAL FILM ARCHIVE 

 

Agnieszka Szarkowska 

University of Warsaw, Poland 

 

This paper recounts the experiences of a project-based approach in a subtitling course conducted in the 

Institute of Applied Linguistics at the University of Warsaw, drawing on elements of Don Kiraly’s 

social constructive approach to the training of translators (Kiraly 2000, 2003, 2005). 

 One of the fundamental tenets of the social constructivist approach to education is the 

empowerment of students in their learning process, mainly through collaborative work and authentic 

assignments (Kiraly 2005: 1102). The concept of empowerment means that learners are invited to 

construct their own knowledge and to assume responsibility for their own learning. Authentic 

assignment is understood as “the collaborative undertaking of complete translation projects for real 

clients” (Kiraly 2005: 1102) in contrast to decontextualised exercises conducted for their own sake.  

 In the paper, I will present the main assumptions, challenges and problems of the project-

based approach adopted in the subtitling course where trainee subtitlers in the first year of their MA 

programme were required to translate old Polish pre-WWII films into English for the National Film 

Archive.  
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"AND THE WINNER IS…": AN ANALYSIS OF RESULTS OF HOLISTIC AND FORMAL 

ASSESSMENT METHODS IN A TRANSLATION COMPETITION 

 

Piotr Szymczak 

University of Warsaw, Poland 

 

Research on translation quality assessment has produced number of appraisal systems with varying 

degrees of complexity and theoretical sophistication. On the other hand, there is a case to be made that 

competent translators are capable of evaluating quality informally through a more holistic process 

based on experience and professional competence (an idea recently made popular by Malcolm 

Gladwell’s popular bestseller Blink based on psychological research into competence and professional 

intuition, including Daniel Kahneman’s Thinking: Fast and Slow). 

 My paper looks at a dataset of competition entries in an actual nationwide translation 

competition (judged in real time by professional translators using a relatively informal procedure) to 

compare the judges’ assessments (a ranking of competition entries) and results of reappraisal based of 

various translation assessment systems proposed in the literature. This exercise helps to identify areas 

of overlap and discrepancy between impressionistic and formal assessment methods, and throws light 

on the degree of idiosyncratic discrepancies in translation quality assessment, an exercise with direct 

relevance to the design of competition formats. 
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CREATING PEDAGOGICAL MATERIALS  

FOR SITUATED INTERPRETING PRACTICE 

 

Maria Tymczyńska 

Adam Mickiewicz University, Poland 

 

Marta Kajzer-Wietrzny 

Adam Mickiewicz University, Poland 

 

Nowadays there is a wealth of resources for interpreting practice available online (Kajzer-Wietrzny 

forthcoming). However, only a limited number of these resources are created for beginners and the 

materials found online are usually presented out of context and do not allow students to fully immerse 

in their interpreting practice. Moreover, materials for interpreting practice work best when used with 

pedagogical guidance: students need to know how to prepare for practice, what interpreting skills to 

focus on at their current stage of training, and how to perform self-evaluation. 

 In this talk we would like to present bespoke pedagogical materials for life-like simulations of 

interpreting events developed in two European Lifelong Learning projects: IVY (Interpreting in 

Virtual Reality, 511862-2010-LLP-UK-KA-KA3MP, 2011-2013) and EVIVA (Evaluating the 

Education of Interpreters and their Clients through Virtual Learning Activities, 531140-LLP-1-2012-

1-UK-KA3-KA3MP, 2013-2014). Pedagogical materials were created for scripted recordings 

(monologues and dialogues) and semi-scripted role plays. Preparatory, skills-based and reflective 

activities were dedicated for general use while preparatory and reflective activities accompanied 

individual recordings and role plays (Braun and Slater 2014, Braun et al 2013). 

 This talk will show how to integrate these pedagogical materials into interpreter training based 

on socio-constructivist principles and the idea of situated learning in such a way that students could 

use them for preparation, interpreting practice and reflection both individually and in collaboration 

with others. 
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INTERCOMPREHENSION AND TRANSLATOR TRAINING, OR HOW TO PROMOTE 

FLEXIBLE AND DEMAND-ORIENTED LIFELONG LANGUAGE LEARNING 

 

Michael Ustaszewski 

University of Innsbruck, Austria 

 

In view of the translation market’s ever-changing requirements, professional translators often have to 

face tasks they have not or insufficiently been trained for in university degree programmes. Therefore, 

http://www.intralinea.org/specials/article/2101


- 44 - 
 

would-be translators need to be prepared to cope with the most varying professional situations and to 

acquire new skills autonomously as the need arises (Bernardini 2004). Given that the demand for 

language services can change rapidly due to unpredictable political, economic or social developments, 

the ability to autonomously acquire additional, highly-demanded working languages in a short period 

of time increases translators’ competitiveness. 

 Against this background, this paper advocates intercomprehension-based language instruction 

for translator training. This psycholinguistically well-founded approach (e.g. Rivers/Golonka 2009; 

Meißner 2010), which capitalizes on cross-linguistic influence and receptive multilingualism between 

closely related languages of one language group, has great potential to enable would-be translators to 

exploit their prior linguistic and procedural knowledge as well as their developing translation 

competence for the time-saving acquisition of additional passive working languages. 

 This paper outlines how intercomprehension-based language instruction can be put into 

practice within translator training. In addition, emprical data obtained from two real-life university 

courses are presented in support of the feasibility of this didactic approach. Finally, the implications 

for translation pedagogy – from the perspective of both language instruction and teaching translation 

competence – are discussed, highlighting that translation and intercomprehension are two mutually 

beneficial activities. 
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ROZWIJANIE KOMPETENCJI DYSKURSYWNEJ  

W ZAKRESIE TŁUMACZENIA TEKSTÓW MEDYCZNYCH 

 

Barbara Walkiewicz 

Adam Mickiewicz University, Poland 

 

Celem referatu jest przedstawienie autorskiej metody rozwijania kompetencji dyskursywnej studentów 

na zajęciach z tłumaczenia tekstów medycznych. Wychodząc z założenia, że odpowiednio rozwinięta 

kompetencja dyskursywna i związana z nią wrażliwość gatunkowa jest niezbędna do tłumaczenia 

tekstów specjalistycznych, zwłaszcza w przypadku asymetrii dyskursywnej objętych przekładem 

kultur, autorka opisuje poszczególne etapy jej kształcenia, takie jak: analiza obszarów komunikacji 

medycznej wyznaczonych przez poszczególnych partnerów dyskursu, rozpoznawanie gatunków 

odpowiadających różnym relacjom podmiotowo-sytuacyjnym, analiza relacji pomiędzy gatunkami 

tworzącymi kontinuum komunikacji medycznej, tworzenie map gatunków obsługujących 

poszczególne jej obszary, analiza użycia terminologii w określonych kontekstach podmiotowo-

sytuacyjnych etc. Dopiero świadomi trójwymiarowości dyskursu medycznego, studenci są w stanie 

zrozumieć i uzasadnić użycie konkretnej terminologii i struktur werbalnych w tłumaczonym tekście, 

jak również odnaleźć ich odpowiedniki w kulturze docelowej. 
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FOSTERING INTERCULTURAL COMPETENCE  

IN UNIVERSITY TRAINING IN TRANSLATION 

 

Muriel Waterlot 

The John Paul II Catholic University of Lublin, Poland 

 

During the last decades, intercultural competence has been put forward as one of the main objectives 

in foreign language teaching and translation training. In Europe some interesting theoretical 

approaches have been developed offering new insights into the role and significance of this skill in 

intercultural communication and translation.  

 In this presentation I will try to find out how and to which extend attention is being paid to the 

development of this skill in the translation classes at the KU Leuven (Belgium) and the Masaryk 

University in Brno (Czech Republic).  

 My presentation will consist of three parts. In the first part the concepts of intercultural 

competence and translation competence are being defined as well as their relationship. In the second 

part the theoretical background and methodology will be presented: in order to analyze how and by 

means of which working methods intercultural competence is being taught, I have developed a 

didactical model based on the didactical insights of the Dutch teacher’s trainer Alice Van Kalsbeek - 

for the enhancement of intercultural competence in foreign language teaching - and the German 

translation scholar Christiane Nord.  In the third and final part I will formulate my conclusions. 

 

 

 

USING TRANSLATION PROCESS DATA TO BUILD  

A LANGUAGE PROCESSING PROFILE OF TRAINEE TRANSLATORS 

 

Bogusława Whyatt 

Adam Mickiewicz University, Poland 

 

Many TS scholars agree with the observation made by Holmes (1988) that understanding the process 

of translation is essential to translation pedagogy. Translation Process Research has become a vibrant 

area of investigating translation and has vastly contributed to understanding its cognitive complexity 

(Hurtado Albir et al. 2015). The interest in how experienced translators and trainees process 

information and produce translations has already got a fairly long history. In this presentation I will 

attempt to sketch out the language processing profile of trainee translators using data from their 

translation process  juxtaposed against the language processing of professional translators. The study 

is a part of the ParaTrans research project, funded by the Polish National Science Centre, in which 

process data have been collected using a combination of tools:  key-logging (Translog) to capture text 

typing, screen recording to see how translators use on-line resources and an eye-tracker to observe the 

behaviour of the translator’s eyes. In total twenty four professionals and translation trainees translated 

and paraphrased the same texts providing raw data on how they proceeded from a source text to its 

target version. Having analyzed the data we are in a position to pinpoint the differences in how 

experienced translators and trainees divided their cognitive resources to complete the translation task. 

The results show that trainees and professionals process language according to their individual 

procedures which, most likely, correspond to the level of self-confidence determined by their 

translation experience. What is interesting, the processing patterns were transferred also to the task of 

paraphrasing, i.e., intralingual translation. Describing the language processing profile of trainee 

translators will help in revealing major areas of difficulty at this particular stage of expertise 

development (Whyatt 2012) and contribute to guiding the trainees in their confidence-building as 

future professionals.  

 

References: 

Holmes, J. 1988/1994. Translated! Papers on literary translation and Translation Studies. 

Amsterdam: Rodopi. 



- 46 - 
 

Hurtado Albir, A., Alves F., & Lacruz, I. (2015). “A retrospective and prospective view of translation 

research from an empirical, experimental, and cognitive perspective: the TREC network”. 

Translation & Interpreting,  7(1), 5-25. doi: ti.106201.2015.a02 

Whyatt, B. (2012). Translation as a human skill: From predisposition to expertise. Poznań: 

Wydawnictwo Naukowe UAM. 

 

 

 

TERMINOLOGICAL DEFAULT PATTERNS IN COMMON LAW ENGLISHES 

 

Edyta Więcławska 

University of Rzeszów, Poland 

 

Lack of one to one correspondence between specific terminological units expressing parallel legal 

concepts in English and Polish is one of the problem areas in the translation practice. When processing 

texts anchored in various Anglo-Saxon, legal cultures translators often feel at a loss trying to sort out 

the what-belongs-where puzzle. Dictionaries do not make it easy, since they provide English 

equivalents for the Polish terms without stating the affiliation of a given term to the specific legal 

culture. The presentation aims at identifying specific patterns, as regards the context-conditioned 

distribution of the semantically related terms in the common law Englishes and establishing the 

correspondence patterns to the relevant Polish terms. The discussion follows the assumptions related 

to the importance of including the culture-related knowledge into the translation teaching curricula, 

thematic competence making part of the translation macrocompetence (Biel 2012 97-105, Prieto-

Ramoz 2011:7-21) 

 The qualitative study is conducted on the basis of the corpus made up of the court briefs in the 

domain of family and commercial law. The data have been drawn from the relevant court files (2010 - 

2014), as made available for the purpose of academic research.  
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MULTILINGUAL TRANSLATION TEACHING CONCEPT  

- IMPLICATIONS FOR TRANSLATION PEDAGOGY 

 

Marta Wiśniowska 

Częstochowa University of Technology, Poland 

 

Using several languages has become a challenge for translation pedagogy. Translation from one 

foreign language to another is a considerable challenge which not many translators are capable of 

meeting. The primary aim of the present article is to develop a new programme for the teaching of 

translation in the light of recently published materials for German as a tertiary language after English. 

The following paper focuses on the question how German, often learned as a second foreign language 

after English, can be explicitly exploited to raise language awareness and affect the learner’s 

plurilingual competence. The following didactic concept presents new type of teaching translation in 

which the circumstance that German is often learned after English can be sensibly exploited to 

produce a more effective approach to teaching intercultural aspects, the German target culture and the 

target culture of the other foreign language. 
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INCORPORATING POST-EDITING  

INTO A COMPUTER-ASSISTED TRANSLATION COURSE.  

A STUDY OF STUDENT ATTITUDES. 

 

Olga Witczak 

Adam Mickiewicz University, Poland 

 

Computer-assisted translation (CAT) has become the norm rather than exception in the translation 

profession today (Chan 2015: 44). However, machine translation (MT) as a human translation aid is 

still facing a negative attitude in the translators’ community. When years of training are replaced by 

the quick and oftentimes inaccurate MT suggestions, post-editing is regarded as dehumanising the 

process of translation (O’Brien 2012: 11).  

 This paper discusses the introduction of a practical post-editing component into a CAT tools 

course for MA translation trainees after a series of classes devoted to general features of Wordfast 

(e.g. creating and using translation memories and glossaries). The introductory class featured a 

presentation outlining MT history, its limitations, applications, and general mechanisms. In Wordfast 

Anywhere the students post-edited a fragment of a vacuum cleaner manual (exercise 1) and then either 

a newspaper article or a medicine leaflet (exercise 2). The third exercise was to peer-review their post-

edited texts according to guidelines (TAUS 2010). Also, both before and after the practical exercises 

students filled in questionnaires about their translation as well as language experience, the source 

texts, and attitude towards MT, which enabled them to reflect on their performance and decisions 

during post-editing. 

 The aim of including a post-editing component in a CAT tools course was to familiarise 

translation trainees with MT so that they can adapt to a growing demand on the market (O’Brien 

2014), be aware of MT’s shortcomings, and not feel threatened by a tool designed to boost translation 

productivity. The class environment introduced limitations into collecting data, however, the 

questionnaires and the final post-edited texts provide an insight into novices’ attitudes towards 

working with MT and may help in designing a standalone course on post-editing. 
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METHODS AND STAGES OF TEACHING POETICAL TRANSLATION  

 

Alexander Yemets 

Khmelnytsky National University, Ukraine 

 

Translation of poetical texts as a  type of literary translation does not receive sufficient attention in the 

curricula of universities. It is either considered to be the realm of few "selected" persons or is regarded 

as "mission impossible". Is it really possible to teach students the fundamentals of poetical 

translation?  

 Our experience reveals that the process of teaching can involve three sages. The first 

is introductory, or preliminary stage. It includes the lecture(s) on the principles of poetical text 
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organization, such as rhyme, meter, parallelism. According to R. Jakobson, all poetry is based on 

parallelism. The exercises at this stage can consist in determining the types of meter and rhyme in 

classical and modern poetry, in popular songs. 

 The second stage is comparative analysis of source and target texts from the viewpoint of 

stylistic and poetical peculiarities. We usually choose the poems of Poe, Byron, Kipling, Auden and 

other great authors. 

 The third is translation stage. We begin with the translation of limericks, clerihews, short 

humorous verses. Students particularly enjoy translating limericks as they have a strict rhyming 

system a-a-b-b-a and are based on hyperboles, paradoxes and puns. They can apply different 

translation techniques like lexical and grammatical substitutions which they studied before. The next 

substage involves literal translation, even without rhyme, to completely understand the peculiarities of 

the original and to render them, maximally, in translation. And the final substage is editing, 

"polishing" the translation, discussing the target texts in groups as teamwork, with suggestions and 

corrections. In the recent years we have done the translations of such talented poets as Sarah Teasdale, 

Edna Millay, Philip Larkin who are actually unknown in Ukraine.  

 The length of each stage can be different depending on the skills and energy of students. Some 

of my graduates are now continuing poetical translation, alongside with their professional duties, in 

particular the translation of modern slam poetry and beatniks. Their work has been positively 

estimated by specialists, and some translations have been published in the biggest national literary 

magazine "Vsesvit ". 

 

  


